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Introduction





In Turkish, there is a set of  subject pronouns  ben, sen, o for the singular and biz, siz, onlar for the plural, which are also inflected for case. These subject pronouns are semantically redundant and syntactically optional since verbs are also marked for subject agreement by suffixes (Ekmek�i,1979; En�,1986; Erguvanli-Taylan,1986). For this reason, the existence of these pronouns in a sentence is an indication of either contrast (En�,1986) or emphasis-without-contrast (Zimmer,1986).


En� (1986:206), in her article on Topic Switch and Pronominal Subjects, states that the use of pronominal subjects are restricted to contrast and topic switch, which is also a kind of contrast between two topics. Thus 1) contrast of referents, 2) yes/no contrast, and 3) the contrast of topic are different realizations of the same function.


 Zimmer (1986:195) has added another function to En�'s categorization and named it as "emphasis-without-contrast". He has studied postverbal subject pronouns in Turkish and has concluded that sentences with post-predicate subject pronouns are marked against sentences with preverbal subject pronouns. 


Slobin and Talay (1986:207) also draw our attention to the difference in function between the pre- and postverbal subject pronouns. They state that an adult speaker asks a question with a postposed nominal with the intention of elaboration of the topic.  On the other hand, a verb-final utterance may be an indicator of desire to finalize the topic.


In the same developmental study, Slobin and Talay investigate the speech sample from nine Turkish children between the ages of 2;0 and 4;8, recorded at an interval of 4 months. They have found out that all children mark subject agreement correctly by 2;0. In addition, the children freely use null, preverbal and postverbal pronouns.


They have analyzed speech samples:


A) in terms of speech acts:


    1) response to a question, 


    2) declaration of intention,  


    3) offering of information,  


B) in terms of modes of expression: 


neutral, 


assertive,  


expansive.


They conclude that children's use of subject pronouns has different pragmatic functions rather than showing simple redundancy.


The research on Turkish subject pronouns so far has been carried out on samples from adult language (Zimmer,1986;En�,1986) and on the language samples of children from educated families (Ekmek�i,1979; Slobin & Talay,1986). Whether or not there is a difference in the use of subject pronouns between the language of children coming from different socio-economic backgrounds has not been investigated yet. The purpose of this article is, therefore, to indicate the development of the use of subject pronouns observed in the language of four Turkish female children from different socio-economic backgrounds acquiring their mother tongue.


The data is also checked against Slobin and Talay's pragmatic categorization for any indication of differences between children from different socio-economic classes and also for any other functions that are overtly observed.





Method





Out of our four subjects, two are from low socio-economic class (henceforth S1 and S2). In both families, the parents have primary school education, and only fathers work as blue-collar workers whereas mothers are housewives. The other two (henceforth S3 and S4) are from middle class families. Both parents in the two families have university education and work at prestigious jobs. The children were visited starting from the first month after their second birthday every month for an hour until they were 3;6. During these visits spontaneous speech samples were recorded. No experimental tasks were carried out regarding the use of subject pronouns. The speech samples were transcribed following the conventions of Chat Manual (MacWhinney, 1991). 


The scope of this article is limited to the transcriptions of data from every four months starting from 2;0 (i.e. 2;0, 2;4, 2;8, 3;0, and 3;4). Out of the data only unmarked subject pronouns are taken for analysis. Subject pronouns inflected for case are excluded with the intention of a further study. 


	


Data Analysis





In order to see the frequency of usage of subject pronouns ben, sen, o and biz, siz, onlar; the ratio of total number of subject pronouns to total number of words within one-hour- transcription is calculated. The results are presented in the following tables.








Table 1. Ratio of total number of subject pronoun ben to total number of words as a function of age.


Subject/Age �
2;0�
2;4


   �
2;8 


  �
3;0�
3;4�
�
    S1�
    -�
  0.006�
  0.005  �
  0.008�
  0.006�
�
    S2�
0.028�
  0.016 �
  0.031�
  0.033�
  0.031�
�
    S3�
 0.081�
  0.016�
  0.027�
  0.034�
  0.016�
�
    S4�
 0.010�
  0.012�
  0.012�
  0.023�
  0.029�
�









Table 2. Ratio of total number of subject pronoun sen to total number of words used as a function of age.


Subject/Age �
      


  2;0�
                  2;4�



2;8�
          


3;0�
           


3;4�
�
S1�
     -�
0.008�
        0.006�
0.009�
0.004 �
�
S2�
0.022�
     -�
 0.017�
0.011�
0.011 �
�
S3�
0.004�
0.0009�
 0.006�
0.013�
0.0009�
�
S4�
0.004�
      -�
 0.005�
0.002�
0.01315�
�















Table 3.Ratio of total number of subject pronoun o to total number of words used as a function of age.


Subject/Age�
         2;0�
          2;4�
       2;8�
    3;0�
    3;4�
�
   S1�
   0.011 �
0.024�
  0.015 �
   0.023�
  0.012�
�
   S2�
   0.042 �
0.015�
  0.029�
   0.021�
  0.012�
�
   S3�
   0.006�
0.021�
  0.016�
   0.005�
  0.013�
�
   S4�
   0.016�
0.031�
  0.006�
   0.016�
  0.005�
�






Table 4. Ratio of total number of subject pronoun biz to total number of words as a function of age.


Subject/     Age�
      


2;0�
              2;4�
          


2;8�
         3;0�
                          3;4�
�
    S1�
   -�
   -�
 0.0008�
  -�
  0.0008�
�
    S2�
   -�
0.0009�
 0.001�
   0.001�
  0.0009�
�
    S3�
   -�
  0.002�
 0.0009�
  - �
  0.006 �
�
    S4�
 0.001�
  0.002�
   -�
  -�
  0.0009�
�






Table 5. Ratio of total number of subject pronoun siz to total number of words as a function of age.


Subject/


Age�
       2;0�
       2;4�
       2;8�
       3;0�
       3;4�
�
   S1�
   -�
  -�
   -�
   -�
  -�
�
   S2�
   -�
  -�
   -�
   -�
  -�
�
   S3�
   -�
  -�
   -�
  0.0009�
  -�
�
   S4 �
   -�
  -�
   -�
  0.0008�
  - �
�






	Table 6. Ratio of subject pronoun onlar to total number of  words as a function of age.


Subject/


Age�



  2;0�



  2;4�



  2;8�



  3;0�



  3;4�
�
   S1�
   - �
    -�
    -�
  0.001�
  0.001�
�
   S2�
   -�
    -�
  0.001�
  0.0009�
   -�
�
   S3�
   -�
    -�
    -�
  0.0009�
   -�
�
   S4�
   -�
  0.003�
   0.004�
  0.002�
 0.0009�
�



As can be seen in Table 1, first person singular subject pronoun starts to appear very early with a high frequency. The only child who does not utter any pronoun referring to herself in the first recording is S1, who is from a low socio-economic class. This is observed in every aspect of her performance for that period. The rest of the subjects use first person singular pronoun productively.


In Table 2, ratios of second person singular pronoun usage to total number of words are given. At some ages, there is no instance of the usage of this pronoun. It may be due to the unwillingness of the subjects in addressing to the listeners.


In Table 3, usage of third person subject pronoun o is presented. Although frequency of usage changes irregularly from one age section to another, children in this study have already been using this pronoun as early as 2;0.


Usage of first person plural pronoun is presented in Table 4. Only one of the subjects uses this pronoun at an age as early as 2;0. However, the occurrence of the pronoun is very low. Overall usage of biz within the age limits is inconsistent. For example, around the age of three, it is observed only in the speech samples of one child, S2.


As illustrated in Table 5, the only instance of second person plural pronoun siz is seen in the speech children coming from higher socio-economic class, S3 and S4. Siz is used as second person plural pronoun, not as polite second person singular pronoun by both subjects.


Third person plural pronoun onlar is also observed to be infrequently used by the subjects. They start using it towards their third birthday.  When the functions of the subject pronouns in the utterances of the subjects are investigated, it is seen that the pronouns have both emphatic and contrastive value from the very beginning.


The following expressions taken from the first month of recording clearly illustrate this.





(1) 	MOT: 	Kim i�ecek kahveyi?  


                  	who drink-FUT coffee-ACC 


                  	Who is going to drink the coffee?


     	CHI: 	Ben i�ecem.      (2;0)


   		I   drink-FUT-1SG


		I will drink it.


 


(2) 	ADU: 	Tamir et hadi sen oyuncaGI. 


		Fix	you toy-ACC


                  	Fix the toy.


     	CHI: 	Sen yap. (2;0)


     		you fix-IMP


		you fix it. 


             


(3) 	ADU: 	Ben yediriyim mi?


		I   feed-AOR-1SG INT


   		Shall I feed you?


	CHI: 	Ihh ben yiyecem. (2;0)


                  	no  I   eat-FUT-1SG


                  	No, I will eat it.





 (4) 	CHI: 	gel senle oynÝyak. (2;0)


                  	come you-with play-FUT-1PL


                  	Let's play together.





	CHI: 	gel  sen de oyna.


                  	come you-too play-IMP


                  	You come and play too.





In sentences similar to (1), a question requiring information about the agent of the action is almost invariably answered with the correct use of subject pronoun. In sentence (2), the child contrasts the agents and tries to refuse to do the action by asking the adult to fulfill it himself/herself. In sentence (3) as well, the child contrasts the agents and refuses intervention from the adult. However, in sentence (4), the child emphasizes her willingness to play with the adult. When she does not get any positive response from the adult, she insists on the adult's joining her.


As for the place of these subject pronouns within an utterance, they are used both pre- and postverbally (Ex.5).





(5)	ADU: 	Nereye gitmiSim acaba?


		where-DAT go-PER-1SG 


		Where have I gone? 


       


	CHI: 	Sen gezmeye gitmiSin.    (3;0)


               	you wanderDAT go-PERF-2SG





	CHI: 	Yoktun sen.


               	nonexist-PAST-2SG you


               	You were not there.


               


In example (6), we see the use of pronouns at various places within utterances of the same dialogue: 


 


 (6) 		ADU: 	Neredeydin?


					where-LOC-PA-2SG 


  	 				Where were you?  





          a) 	CHI: 	i�erdeydim.     (null)


               			inside-PA-1SG


               			I was inside.  





		ADU: 	haa ondan gšremedim ben seni.


                         	see-ABILITY-NEG-1SG I you-ACC


               			Oh that is why I have not seen you.





          b) 	CHI: 	gOremezsin sen.  (postverbal)


               			see-ABILITY-NEG-AOR-2SG you


               			You cannot see. 





	c) 	CHI: 	*sen daha uzaktasÝn. (preverbal)


                   		you still far-LOC-2SG


                   		You are still far away.





In Example (6), the child drops the first person singular pronoun in Utterance (a) since she is responding to a question which does not require any contrast. In Utterance (b), she emphasizes the fact that the adult cannot see her and thus provides her own reason in Utterance (c). It is interesting to note that the adult's previous statement to Utterance (b) is emphatic as well.


Although the frequency of usage of subject pronouns differ among the four children in our data, the overall pattern does not show much diversity. Samples from all our subjects indicate the same functions described by Slobin and Talay in the following table (1986:210):














DISCOURSE FUNCTION              


Mode of Expression


a. Neutral   	Cell 1: null PRO,     	Cell 4: null PRO,   	Cell 7: null, initial, or


             	or initial PRO in    	initial PRO for 	postposed PRO


             	response to subject  	cooperative stance  


             	question or general  	postposed PRO for      


             	question             	object or verb focus      





b. Assertive 	Cell 2: generally     	Cell 5: initial PRO  	Cell 8:rare 


             	postposed PRO (or    	for countering stance,


             	initial if contrasting	postposed PRO for


 	subject insistent 


	stance is at issue


             


c. Expansive Cell3: null,         	Cell6: rare        	Cell9: null,


             	initial, or postposed 		or postposed PRO,


 	PRO approaching,		approaching adult 


	adult norms		norms


 	 





For each cell described above at least one example from each subject is available in our data. Some striking utterances to exemplify the instances of usage are given below: 


Cell 1: 


a)  	ADU: 	Nereye gidiyorsun?       


            	where-DAT go-PRES-2SG         


            	where are you going?          


	CHI: 	Yemek yemeye. (2;8)


		meal  eat-DAT


		to eat lunch/dinner


b)  	ADU: 	BaSak sen naptÝn?        


            	BaSak you what do-PA-2SG  


            	What did you do BaSak?   





       	CHI: 	Ben i�ine dalmadIm hi�.  (3;4)


            	in-DAT dive-NEG-PA-1SG never


            	I have never dived into it.                 





Cell 2: 





ADU: 	Niye �orapsIz geziyorsun?


             why  sock-without wander-PRES-2SG


             why are you without socks?


 


CHI: 	Gezerim �orapsIz ben.    (3;4)


 	walk around-AOR-1SG sock-without I


             I walk arouun with socks..


 


Cell 3: 


ADU: 	Hadi bir ev yap bakiyim bana.


             Come on one house make I-DAT


             come on make a house for me.


 


CHI:  	Yapabilemiyom.       	Sen yap.     (2;8)


              make-ABILITY-NEG-PROG-1SG you make-IMP


              I cannot make it.         	You make it.





Cell  4: 


  a)   CHI: 	Sana gšsterecem ben.   (3;4)


             	you-DAT show-FUT-1SG I


             	I will show (it to) you





   b) 	CHI: 	Ben bunu koyuyum.   (2;8)


             	I   this-ACC put-1SG


   


Cell 5: 


ADU: 	Fare!


             mouse





CHI: 	Ben bakacam ya.   (2;0)


             I   look-FUT-1SG





Cell 6:


ADU: 	KuyruGu da kopmuS o kedinin ama.


             tail-POSS too break-PERF that cat-POSS but


             but that cat's tail is broken.





CHI: 	Hep kopuyordu .	Ben bunu yaptIracam. (2;8)


	always break-PRES-PA  I this-ACC do-CAU-FUT-1SG 


             It always broke.      	I will have this fixed.





Cell 7: 


ADU: 	Otur bakiyim.  	Bebeklerinle oyna.


             sit-IMP      	doll-PL-POSS-with play-IMP


             You better sit down. 	Play with your dolls.





CHI: 	O onu bindirdi. (2;4)


             that that-ACC put on-PA


             S/he put it on (the horse)





Cell 8: 


CHI: 	Bak ben bozuyorum.   (2;4)


             look I  undo-PROG-1SG


             Look I am undoing it.





Cell9:


a)   CHI: 	Ordaki amcam var ya o buraya geldi.  (2;8)


             	there-one uncle-POSS there he here-DAT come-PA-3SG


             	You know my uncle over there. he came here.





b)   CHI: 	Bardak vardI ya onun i�ine girdi o.  (3;4)


             	glass  there-PA it-GEN in-DAT go-PA-3SG it


             	There was a glass you know about. it got into it.


 


c)   CHI: 	Bak balonuma.    o patlamamIS.   (2;4)


             	look balloon-ACC  it burst-NEG-PERF-3SG


             	Look at my balloon. It has not been bown up.. 





In addition to the category of speech acts performed by children in Slobin and Talay's (1986) data, other pragmatic functions are also represented in our data.  Two of these functions are asking questions and giving commands. From early ages on, children make use of subject pronouns in asking questions about themselves, about the addressee, and even about a third person.





   (7)  	CHI: 	Sen de bici bici yapar mIsIn? (2;4)


             	you too bath     have-AOR INT-2SG


             	Do you also have bath?





        	ADU: 	Tabii yapIyorum her zaman.


             	of course have-PRES-1SG every time 


             	Of course, I always have baths.





   (8)  	CHI: 	Bšyle mi yiyor o portakalI? (3;0)


             	this way INT eat-PROG she orange-ACC   


             	Does she eat the orange this way?


        


            ADU: 	hII.





   (9)  	CHI: 	Ka�ta gelmiStin sen buraya? (3;0)


             	what time come-PERF-PAST-2SG here-DAT


             	At what time did you say you came here?





        	ADU: 	DOrde �eyrek kala geldim.


             	dOrt-DAT quarter to come-PAST-1SG


             	I came at a quarter to four.





   (10) 	CHI: 	Ya sen nereye koydun onu? (3;0)


                	you where-DAT put-PAST-2SG it-ACC 


                 


        	ADU: 	Neyi?


             	what-ACC?





   (11) 	CHI: 	Ben napIyom? (2;0)


             	I   what-do-PROG-1SG


             	What am I doing?





   (12) 	CHI: 	Sen yazÝn gelmiycen mi? (3;4)


             	you summer-LOC come-NEG-FUT INT


             	Aren't you coming in the summer?   





        	ADU: 	Gelmiycem yazIn ben.


             	come-NEG-FUT-1SG summer I


             	I am not coming in the summer.





In sentences (7), (8), and (9), the child inquires the involvement of the adult or a third person in an action of a similar type while demonstrating the action or indicating to an action seen in a picture. In sentence (8) the use of the third person singular is not ambiguous because of the context, in which the child is eating an orange and talking about someone who is not there.


With Sentence (10) an emphatic question is directed to the adult who has put away the child's toy. While posing  Question (11), the child is spinning around herself. This is usually done to draw the attention of the adult.  For that reason, the child demands the interest of the adult in her behavior at that moment.


Children also use subject pronouns to regulate the behavior of the addressee. They tend to reflect back the command directed to them in order not to perform the requested action. This use of subject pronouns also has a contrastive value as in the following examples:





(13) 	ADU: 	Tamir et hadi sen oyuncaGI.


             	fix           you toy-ACC


             	You go ahead and fix the toy.


        


        	CHI: 	Sen yap. (2;0)


             	you do-IMP


             	You do it.


     


 (14) 	ADU: 	Edi’nin resmini yapsana.


             	Edi-GEN picture-ACC draw-2SG IMP


             	Why don't you draw Edi's picture?  


   


        	CHI: 	GOzU sen yap. (2;0)


             	eye-ACC you draw-IMP


             	You draw the eye.  





 (15) 	CHI: 	Sen elinle yesene. (2;4)


             	you hand-with eat-2SG-IMP 


             	Why don't you eat with your hand.





        	ADU: 	Elimle yiyemem. YaG olur.


             	hand-with eat-ABILITY-NEG-1SG oil become-AOR


             	I can't eat with my hand. (It) gets greasy. 





        	CHI: 	Sen bunu da ye.


             	you this-ACC also eat-IMP


             	You eat this also.





In Sentence (13), the child is incapable of fixing her toy and wants the adult to do it for her.  In Sentence (14), the child wants the adult to help her with her drawing, thus, wants her to be involved in the action.  In Sentence (15), the child forces the adult to do something contrary to the rituals. She demands the adult to eat by hand although the child herself does not adopt the same behavior.


 


Conclusion





Turkish children in our study start using subject pronouns first in singular forms: first person singular, second person singular and third person singular. When they are 2;0 years old, they already make use of these pronouns in different places (null, pre- and postverbal) in their utterances to indicate contrastive and emphatic purposes. Aside from these, singular subject pronouns are used to fulfill different pragmatic functions. However, acquisition of plural subject pronouns biz, siz, and onlar is observed to occur late and applied infrequently.  


The qualitative analysis of the data reveals that our subjects use subject pronouns for functions of asking questions and imperatives in addition to other pragmatic functions examined by Slobin and Talay (1986) (see Examples 7-15).  


When socio-economic backgrounds of the subjects are considered, there is hardly any difference in the utilization  of subject pronouns for indicating pragmatic functions. The only major difference is in the use of second person plural pronoun siz. This pronoun occurs in the speech samples of children from middle socio-economic level, S3 and S4, but not in the speech samples of those from low socio-economic level. This leads us to conclude that the acquisition of subject pronouns is not a domain where the socio-economic background is overtly influential. 
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